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Abstract 

Peace education teaches basic tasks to shape human behaviour toward non-
violence in relation with other human persons. This study explored the 
outcome of emotional intelligence training in sustaining peace education and 
economic development in African States. The study adopted a pre-test, post-
test, control group, quasi experimental design, with a 2 x 2 factorial matrix. 
Sixty young adults were purposively selected in Niger Delta University for the 
study. Their ages ranged between 20 and 35 with a mean age of 27.5. The 
participants consisted of 30 males and 30 females. A validated instruments 
namely; Anger-security provoking Behaviour Questionnaire (ASPBQ. and 
Emotional Intelligence Test of Akinboye (2002) were adapted and designed to 
collect data for the study. The treatment lasted for six weeks of six sessions. 
The analysis of covariance (ANCOVA) and the t-test were used to analyze 
data. The result showed that emotional intelligence training was effective in 
promoting and sustaining peace education and economic development in 
African States.  
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Education is traditionally conceived as passing on the knowledge and culture of 
one generation to the next with rooms for additions. Despite the creation of a peace 
culture which is an important component of peace education, the culture of violence 
cannot be completely ignored. 
 

UNESCO (1974), at the 18th session of its General Conference defined the 
concept of education as the entire process of social groups learning to develop 
consciously within and for the benefit of the national and international communities, 
attitudes, aptitudes, and knowledge. This process is not limited to any specific 
activities. The recommendation stated further, that the terms “international 
understanding”, “cooperation” and “peace” are to be considered as indivisible whole 
based on the principle of friendly relations between peoples and states having different 
social and political systems and fundamental freedoms. The recommendation applies to 
all stages and forms of education, hence, the exploration of its applicability to the field 
of peace education and economic development in African states.  
 

According to Ajala (2004), education for non-violent conflict resolution begins 
with teaching children how to settle immediate differences without resort to fighting, 
and then leads them on to teaching about conflict management in their community, 
their country and the world. Thus, peace education could be defined as that aspect of 
education that teaches basic task to shape human behaviour towards non-violence in 
relation with other human persons. Therefore, the task of peace education is to help 
people internalize critically the information they receive and develop their willingness 
to act in the spirit of the objectives of peace education (resolution of conflict in non-
violent manner using different types of strategies) (Ajala, 2004). 
 
Issues and Opinions of Peace Education 
Ajala (2003) opined that peace education should include the following: 
1. An international dimension at all levels of education; 
2. Understanding and respect for all peoples, their cultures, civilization, values, and 

ways of life, including domestic ethnic cultures; 
3. Awareness of the increasing global interdependence between peoples and nations; 
4. Awareness not only of the rights but also of the duties incumbent upon individuals, 

social groups, and nations towards each other; 
5. Understanding of the necessity for international solidarity, cooperation and 
6. Readiness on the part of the individual to participate in solving the problems of 

his/her community, country, and the world at large. 
 

Peace education should develop a sense of social responsibility and solidarity with 
the less privileged groups and lead to observance of the principle of equality in every 
day conduct. Peace education should make violence, war, cooperation and peace its 

World  Educators  Forum, Volume 5 No. 1, November, 2014, ISSN: 2350 - 2401 



 

3 
 

concern (Ajala, 2004). Peace education conceptualizes that it is not enough to see peace 
as the absence of war and armed violence but that the goal should be positive peace. 
 

Galtung (1976) further stated that peace education involves the problems of peace 
and violence. He divided the problems of peace into five categories and equally 
provided values that will under pin such problems (see Table below). 
 
Table 1:  

Studying peace             Problems and values 
 

Problem of peace Values underlying peace 
1. Violence of War 
2. Inequality 
3. Injustice 
4. Environmental damage 
5. Alienation  

Non – Violence 
Economic  Welfare 
Social  justice 
Ecological  balance 
Participation 

  
From the table, the problems of peace such as violence of war, inequality, 

injustice, environmental damage, alienation have underlying principles of peace such as 
non-violence, economic welfare, social justice, ecological balance and participation 
respective. 
 
Objectives of Peace Education 

According to Ajala (2004), the 1974 UNESCO recommendation of the 
objectives of peace education are:  
Combining learning, training, information and action, international education should 
further the appropriate intellectual and emotional development of the individual. It 
should develop a sense of social responsibility and of solidarity with less privileged 
groups and should lead to observance of the principles of equality in every day conduct. 
It should also help develop qualities, aptitudes and abilities which enable the individual 
to acquire a critical understanding of problems at the national and the international 
level; to understand and explain facts, opinions and ideas; to work in a group; to accept 
and participate in free discussions and to base value – judgment and decisions on a 
rational analysis  relevant facts  and factors. 
 

The substantive subject matter of peace education can be grouped under three 
major objectives which are: the acquisition of skills, the acquisition of knowledge and 
the acquisition of attitudes. This can be represented schematically as shown below: 
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Fig.2: A visual Summary of objectives of Peace Education 
 
 
Source: Hicks, D. “Education for Peace: Issues, Principles and Practice in the 
classroom, 1988. P. 13 
 

From the above figure, when these skills are acquired, participants are able to 
use them to approach issues with an open and critical mind and change other’s opinions 
in the face of new evidence and rational argument. They will recognize and challenge 
bias, indoctrination, and propaganda. Learners will also appreciate the value of 
cooperation; recognize the feelings of others, and be able to communicate in a peaceful 
manner. They will analyze different conflicts in an objective way, suggest resolutions 

 SKILLS 
1. Critical Thinking 
2. Cooperation 
3. Empathy 
4. Assertiveness 
5. Conflict resolution  

 KNOWLEDGE 
Issues to do with 
1.   Conflict  6.  Race 
2.   Power  7.  Justice 
3.   Peace  8.  Ecology 
4.   Gender  9.  Future 
5.   War   10.Nuclear                       

Issues 

 ATTITUDES 
1. Self-respect 
2. Respect for others 
3. Ecological Concern 
4. Open-mindedness 
5. Vision 
6. Commitment to 

justice  
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and develop the ability to influence decision making both within and outside their 
environment. 

The learners when well exposed to skills in peace education will develop a 
sense of pride e.g. Social, cultural, and family background and appreciate the worth of 
others different from theirs. At this stage, their self-respect, open-mindedness, and the 
willingness to approach different sources of information will give them a vision of what 
tomorrow will look like. Their approach to a variety of conflict situation in non-violent 
manner using different types of strategies. According to Ajala (2003), this is 
development of positive attitude in peace education. 
 
Content of Peace Education 
The main content of peace can be found in the UNESCO Recommendation (1974): 

 
Education should include critical analysis of the historical and contemporary 
factors of an economic and political nature underlying the contradictions and 
tensions between countries, together with study of ways of overcoming these 
contradictions. Education should emphasize the true interests of people and 
their incompatibility with the interests of monopolistic groups holding 
economic and political power, which practice exploitation and forment war. 

 
Therefore, the content of peace education typically includes: 
1. Information about the human community; 
2. The causes of conflict; 
3. The consequences of conflict 
4. The work of peace movements; 
5. Disarmament possibilities; and  
6. Non – violent cultures. 
 

Reardon (1988) further suggested that the conceptual content of peace education 
should include topics like: 
1. Peace (Concepts, Models, Processes) 
2. Conflict, Conflict management, Conflict Resolution, War Weapons 
3. Cooperation and Interdependence 
4. Non – violence (Concepts, Practice, Cases) 
5. Global Community, Multicultural Understanding, Cooperative Systems 
6. World Order, Global Institutions, Peace Keeping (Methods, Models, and 

 Cases), Alternative security system. 
7. Human Rights, Social Justice, Economic Justice, Political Movements 
8. Ecological Balance, Global Environment, World Resources. 
 
Emotional Intelligence 
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Goleman (1995) identified five basic elements or components of emotional 
intelligence, namely: 
1. Self awareness: observing oneself and recognizing a feeling as it  happens. 
2. Managing emotions: Consciously handling feelings so that they are appropriate 

realizing what is behind a feeling; finding ways to handle  fear and anxieties, 
anger and sadness. 

3. Motivating oneself: Channeling emotions in the service of a goal; emotional self 
control, delaying gratification and stifling impulses. 

4. Empathy: Sensitivity to others feeling and concerns and taking their  perspectives 
into consideration; appropriating the differences in how people feel about things. 

5. Handling relationships: managing emotions in others; social competence and 
social skills. 

 
Bar-On (1996) explained emotional intelligence as one’s ability to deal successfully 
with other people and with one’s feelings. Hence, emotional intelligence involves one’s 
awareness of one’s feelings and the feelings of others and the capacity to utilize this in 
directing one’s behaviour. It is different from general intelligence which is an ability to 
think abstractly. 
 

It is a set of acquired skills and competencies that predict positive outcomes at 
home, with one’s family, in school and at work. In other words, it refers to the basics of 
positive life skills (Animasahun, 2007). People who possess these are healthier, less 
depressed and more productive at work and have better relationships. Thus, Asuzu 
(2008) posited that emotional intelligence is a fundamental necessity for any successful 
life. 
 

Emotional intelligence competencies include good character, integrity, 
empathy, honesty, maturity, impulse control, emotional self-awareness, human dignity, 
flexibility, reality testing, trust etc (Akinboye, 2002). These competencies require skills 
in introducing feelings, paying attention to feelings, giving significance to feelings, 
thinking about feelings and taking feelings into account in deciding how to act in life, at 
work and in the country at large. 
 

Individuals with emotional intelligence are able to relate to others with 
compassion and empathy, have well developed social skills and use this emotional 
awareness to direct their actions and behaviour. It is the ability to perceive and 
constructively act on both one’s own-emotions and the feelings of others. Thus, 
Akinboye (2002) concluded that emotional self – awareness helps individuals to 
develop ‘metamood’ which empowers them to pull back and recognize the need to take 
it easy and be less “mad” from the ongoing. Thus, emotional intelligence studies have 
proved that emotional intelligence is effective in all human endeavours because 
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emotionally intelligent individuals have problem – solving abilities, better performance, 
and better grades (Yost & Tucker, 2000). 

Emotional intelligence and peace education have issues in-common which are 
an adjusted and effective interpersonal relationship void of violence. Although, 
emotional intelligence has been widely studied globally in a variety of areas, however, 
there are limited studies in its application to peace education. This study therefore, is an 
attempt at bridging that missing gap and to build on literature for the future generation, 
since education is passing on the knowledge and culture of one generation to the next 
with rooms for addition. 
 
Hypotheses 
To actualize the main objective of this study, the following two hypotheses were tested 
at 0.05 level of significance. 
1. There is no significant difference between participants that were exposed to 

emotional intelligence training (experimental group) in sustaining peace education 
and economic development in African States and those in the control group. 

 
2. There is no significant difference of male and female participants that were treated 

with emotional intelligence training in sustaining peace education and economic 
development in African States and those in the control group  

 
Methodology 
 

Design 
This study adopted a pretest, post- test, control group, quasi – experimental 

design with a 2 x 2 factorial matrix. Emotional Intelligence and control group made up 
the two rows, while gender made up the columns. 
 
Table 2: 2 x 2 Factorial Matrix 
 

Treatment Gender  
     M        B1     F           B2 Total 

E1        A1 15 15 30 
CG       A2 15 15 30 

 
Where:  E1 =  Emotional intelligence training (Experimental group) 
 CG = Control group 

M =  Male column 
 F     =  Female Column 
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Population and Sample 
The reference populations were all young adults of the Niger Delta University, 

Wilberforce Island from ages 20 and above. A purposive sample of Education 
Foundations Students aged between 20 and 35 years consist the sample size. The mean 
age of the sixty students was 27.5 years. The participants consisted of 30 males and 30 
females. 
 
Instrumentation 

Emotional Intelligence Test of Akinboye (2002) was adapted and utilized at the 
pre and post intervention stages of the experiment. The Test is a 59 – item self –report 
instrument designed on a five – point scale to test respondent’s level of emotional 
intelligence. The inventory has an internal consistency reliability indicated by a 
coefficient alpha of 0.87 after 3 weeks and test reliability of r=0.80 after 2 months. 
Furthermore, a validated instrument namely; Anger-security provoking Behaviour 
Questionnaire (ASPBQ) was also designed to collect data for the study. The 
questionnaire was designed by the researchers to assess the level of provocation. The 
questionnaire is a 15-item self report instrument designed on four-point scale.  A test 
retest of the instrument yielded a test reliability of r=0.72 indicting a high reliability of 
the instrument. 
 
Procedure 

The treatment programme lasted for a period of six weeks. There were six 
sessions of 45 minutes each. This means that a session was assigned to week, during 
which there was researchers – participant’s interaction. The treatment programme was 
in five stages; recruitment, pre – test, treatment, post-treatment and evaluation. 
Participation was voluntary positive reinforcement was used to secure the motivation of 
participants. The control group was however not exposed to any treatment but was 
taught basic life skills in order to avoid experimental contamination and to compensate 
them. The outline of the six training sessions is summarized below. 
1. Recruitment, general introduction, establishment of rapport and pre-test. 
2. A critical explanation of emotional intelligence, benefits of being emotionally 

intelligent and consequences of lack of emotional intelligence. 
3. Learning emotional mastery skills, dos and don’ts of emotional mastery, 

understanding the feelings of others and services orientation. 
4. Self-knowledge and emotional awareness training and using feelings. 
5. Miscommunication of feelings and consequences  
6. Principles of conflict resolution and harmonious living. Post-test and Evaluation. 
 
Data Analysis 

The Analysis of Covariance (ANCOVA) and the t-test were used to analyse the 
data. Through the analysis of covariance, groups were equated on one or more variables 
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that can affect the outcome of the experiment other than the independent variable. 
Some of these variables include peer pressure, economic deprivation etc. The t-test was 
used to establish if there was any significant difference between the experimental group 
and control group. 
 
Results 
The results are presented hypothesis by hypothesis as follows:  
 
Hypothesis One: There is no significant difference between participants that were 
exposed to emotional intelligence training (experimental group) in sustaining peace 
education and economic development in African States and those in the control group. 
 
Table 3: Summary of Analysis of Covariance of Post-Test Scores of Subjects 
According to Treatment 
 

Source of 
variation 

Sum of squares Df Mean 
Squares 

F P 

Rows 
Columns 
Interaction 
Within 
Total 

2479.45 
61.58 
47.27 
230.85 
2819.15 

1 
2 
2 
54 
59 

1239.726 
30.79 
11.81 
2.85 
31.68 

434.43 
10.79 
4.14 

.05* 

.05* 

.05* 

 
*Sig. = Significant at P<0.05 
Row = Experimental group (Emotional intelligence training and control) 
Columns = Peace Education and Economic development response measures. 
 

Data in Table 3 showed that experimental group (E1 training) contained in the 
rows had a statistically significant difference (F (2.81) = 434.43, P< 0.05). It also 
showed statistically significant difference in the columns (F = 10.96, DF = 2/54, P< 
.05). Also, there was a significant interaction effect (F = 4.14, DF=2/54,P<.05). This 
showed that there was a significant difference of the participants exposed to emotional 
intelligence training in sustaining peace education and economic development in 
African States than those in control group. On the basis of these findings, the null 
hypothesis one is hereby rejected. 
 
Hypothesis 2: There is no significant difference between male and female participants 
that were treated with emotional intelligence training in sustaining Peace Education and 
economic development in African States and those in control group. 
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Table 4: Summary of Analysis of Covariance of Post-Test Scores According to 
Treatment on Gender  
 

Source of 
Variation 

Sum of Squares DF Means Squares F P 

Rows 
Columns 
Interaction 
Within 
Total 

893.06 
19.99 
57.08 
58.24 
1028.37 

1 
1 
1 
56 
59 

893.06 
19.99 
57.08 
1.04 
17.43 

852.89 
19.09 
54.52 

.05 

N-S = Significant at P>0.05 
* Sig. = Significant at P< 0.05 
 

Data in Table 4 revealed that there was significant difference between male and 
female participants that were treated with emotional intelligence training in sustaining 
peace education and economic development in African States and those in control 
group as contained in the rows (F (1.56) = 893.06, P< 0.05). There was also statistically 
significant difference in the columns (F = 19.99, DF = 1/56, P< 0.05). Moreover, there 
was statistical significant interaction effect (F = 57.08, DF = 1/56, P< 0.05). Thus, the 
null stated hypothesis was rejected. 
 
Discussion 

The result in hypothesis one revealed that there was significant difference of 
participants that were exposed to emotional intelligence training in sustaining peace 
education and economic development in African States than those in control group as 
contained in the rows ( F (2.81) = 434.43, P< 0.05). Table 3 attested to that. This 
implied that participants who underwent emotional intelligence training improved on 
their peace education behaviour of post-test scores than the participants in the control 
group. The null hypothesis was therefore rejected.  
 

The result is consistent with previous studies. For instance, Ducket (2002), 
Adadu, Torubeli and Adeoye (2007) had in their various studies established the 
effectiveness of emotional intelligence. This corroborates the tenet that emotionally 
intelligent individuals develop ‘meta mood’ which empowers them to pull back and 
recognize the need to take it easy and be less ‘mad’ from the ongoing. This is because 
emotionally intelligent persons have higher problem-solving abilities that could sustain 
peace in daily interaction that would promote economic development. 
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The result of hypothesis two revealed that both males and females who participated in 
the experimental group were significantly higher in their emotional intelligence training 
in sustaining peace education and economic development in African States than their 
counter parts in the control group. This means that there is a significant difference in 
the peace education behaviour scores of males and females exposed to emotional 
intelligence training than those in the control group. The null hypothesis was therefore 
rejected. Table 4 attested to this claim However, females improved in their emotional 
intelligence than their male counter parts. This could be as a result of the nature of the 
male gender. This result no doubt is in corroboration with previous studies. For 
instance, Animasahun (2007) established the effectiveness of emotional intelligence 
training in enhancing the positive life skills of prisoners because the experimental 
group scored significantly higher on the emotional intelligence training scale than the 
control group. His finding confirmed the earlier submission of Akinboye (2002) that 
inculcation of emotional intelligence skills reduces negative life skills and enhances 
positive life skills of individuals. 
 
Conclusion 

The result of this study established the importance of emotional intelligence in 
sustaining peace education and economic development in African States. This implies 
that counselling psychologists and other helping professionals could use emotional 
intelligence training as intervention tool in sustaining peace education and economic 
development in African States. They could do this by teaching emotional intelligence 
and showing its benefit in our daily interaction. Further, emotional intelligence could be 
embedded in the school curriculum at all levels. The content should make students to 
understand their emotions, monitor and control them as well as understand the 
emotions of others and manage the emotions in order to promote effective interpersonal 
relationship that will be of win/win dimension. This would guide one’s thinking and 
actions in sustaining peace education.  
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